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1. IUBIC

Kiw#ElL, I3 2=H7+4 7 -7 7H—F (Communicative Approach) . & 25\ L3 I =
=HTAT T —T - T4 —F »%7 (Communicative Language Teaching) 037122\
TZDHNEROMAEZITI DD TH S, SHOFEEHE., H5VIIEEDIOFELY HIE
L LCESEEE. »5VIINEREEICBWTEERNIIII =TT - TS
O—FIC L2 REFBEMTHL L ENTWD, L LAEDD, LEY I NALIRo 72
reading % H.00 & L72RERS, F—7 44 - 1) Y HIV AV v F (Audio-lingual Method) 12 X
LIFEN AT 20O, 2EZO L) ZFEELVbII =747 - T TU—F
BN THWLONE NS Z BRI T CREE L 20813 L A ER WIS 1B bR
bo BIZIXMERE &RER (2017) RVEIT (2017) 2 &I I2a=AT47 - 770 —FTDHEE
) ToltmBERRLTVLEA, INOHTRIAIA=NT A7 - T7U—FOBEHDITDH
NTVEL00, WEHICHZEII2=ANT 47 - T Ta—FHOh L) BEOBEHIAT
bITWZe v, 5 WIERTE (2019) (2B TH CEFR (Common European Framework of
Reference for Languages) OREAZGH LU AICH72), I3 2= 747 - T 7H—=FIZDn
TERLTWVEH, BEII2=NT 47 - TTa=FHPHFFE LVEZSHE. &5 0I35E
BHEORELETHLON, T L TRE CEFR S HBLL T -0y X2 b FTHAL S
DT IVTITOEEELRITLTREONE W) RBHREGP RN, KgEIZH
WCIE, I32= 747 - 77 —FRHBILCOWRBEPSEREL, FlZaia=7
TAT - TTU=FOVDITEBD L) 2% o TWD 2 OOEWICRRBMS NFERWRE 2
HIZOWTEORWE ZLBEAM ) 2L T2, &b, SBRAWETIITIABE AL 2k
E.AI2=ATAT - TTA—FRCAL, A T4 A ) YAV RAY Y P& AL
EEEFLT A EIZT 5,

2. A3a2=Hh717 - 77O-FLUHE
21. E14L 7 b AV Yy RO

CA LT O EFEHE 12 BV T, reading & FMIHIZ L. LBICIE U CEO M %
119 LV EBEFRLATONTE2, COMOYEREHIZHRIC L o TR 2#Z FELTY



A L2 N AV v K (Direct Method) 23835, ¥4 L7 M AV Nk, FHBEORELH
WHRWT, HESE, 2F0FERARIC o TV ASEOATHACTHZ 2HEIZETH B,
Z DRI

CHETOEREIHESHOATITDN S,

- HEM R LEDOA TR bo

C SRLIEEINZE R B o

- BSVoOmEmGRERIE, R, FEW. B EREALTHRA, MRWiERL, Meo
B AN THR Do

CEET L, MK ZLOMGERER Do

CIELWREEEEEZHR b

LV BDT, EEDPEMEETT L. BMAZONEEZHRT 5720100 2 AF ¥ —%1T->
720, EYOEYRLERERME) . B L TO T VR Y Ty ATORGHEE, E]/8
5 —  TOEFEMTORTEHY ., HEMTOHHAFERE L EPMTbNE L0 TH 720 b
L &iET75 v 7 - 77 (Francois Gouin: 1831-1896) &9 7 5 ¥ A N DHVEFEH il
WE o TIREBSINHBIZETH ) . TOREFFRERILLIZ I I) Ty - X))y
(Maximilian Berlitz: 1852-1921) |2 X > TE HICHMSI NI FICHEEB L Twolze 20D
PR, TEPEERZERBOBRRIETF. Tabb. B, FT. @, FL v
MEF 2> THBY, BED > L bREERIN TV AY —F v FHEEOBRICKE 2 E S %
EANTWIzE W) T ETEHVEHGiZ 272, E72. BEECOMMNRHHELITHY, 23
2o =3 UGB D CEENERSNOT, AHIIELWETEH, L) XA
XV 7B FI20 5 2N TELLETbN T D, 7272 L. ZoHEHEE, ~ A
T A TAE =N —OHMOARDPHNREINITEDDOTIE VA, BAICS K AN F =054
HThb, YN T ATRIFNWIREN LIZEDSTE v, IR % 5ERC R 2 30T
LONEEL, BELWS AR H DB FETH S,

ST ZDFAL T b - AV FIZBWT, BELZBATHIAHEZEEL, 25IT°F
BB Th HEEHEME R NAE % RHWEEIZ T 5 BASIC English &9, Wibid ALY 22 3%
AR T 2HATES B E NIz TOHR J1E GDM HFEHEZE (Graded Direct Method)
IRz ZOEBHEOREMIL, ZOBIZITVHTUVREOF ¥ — VX - 71) =X (Char-
les Fries) % EIZZ AN TV, WbWAF—F ) - 77 u—F oL EFENL L b
HDLEIZFETH D, %¥EIL. 5 H TV Presentation-Practice-Production (P-P-P) DL A HHES
WCHWHI, FIZOEY FNACAI L 728236 L %0 50 ORI O RAEHE \ICE A B,
WHEDIFEHFEL LTI, WbhbWwb /Ny — 2 - 75275 1 A (Pattern Practice) 7% < 515
NTWD, T2, EWIINRY =2 - TI7 T4 A%ET 57200V — )V LT, Lan-
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guage Laboratory (LL). D F D iEFHBENHIL ., 7TAUV A EZHFLICEREL TwoZ, &
DEZEEZLZ BNy VRV e o -OIIEETEF LITHERLEFSTH D, /87 —
Ve TI T4 AR, F I EROCEEORE L2, [l - BSOS - Rk G
)] &) FIETITbiz,

22, F—=F 1A - DHIAY Y KOFE

ZO% AL IR A ICENTW D, Z20EEE o720 F 3 AAF —OFEHERORHE
TH» 9 (Chomsky, 1965)c T3 AAF—DEZHFIZL AL, §XTOARMIZIE. LAD, 2
F . Language Acquisition Device & \* 9 a2 ST 5K EIEBWICZ L boTEBD,
W2 &5 6 O@Y 2SS H UL, TXTOZEHIFHFTHELEHFEL W EW
Jo BB, LHEEFESETIE, FEEROBH L LTO Chain €7 VMK S, Comb €7
VISRIBE Nz, Zid T v 2L A4 (Lashley, 1951) 2 EDFHUETHBY, SHEHEORHT
F, BERLPHIELR /NS L EEFEMSER SN EOHREIE L  FT SN0 05 S
NCTROBEMOELIIES L) ICKEHMS) =T7I270 7T I 0 7ENLDTERL, 5
BETLFoBEMERZ L ORMAMTTO Y I I V7 EN, Z0% Ny T8y 2 TR
WMZEEINDEZDOTERVDPLE V) DD TH L, b i) EHOEOEIPMTErOF LT o7
HBATHY ., TNOHBHONLOBHLEEIFLTTTUT T3V 7 ENTEROERICE
HEV)DITTHL, TO, —EHOEELTOHEILDOTUrI I T dbsEET LT
S BRI BATEITONSL L) EF LG, SVREEVOBENS SBRIFESNE L wn
Vo BIZIE, ORI AEIRL] 2 [V D& EITLCERLLHINELE] %
ELEVHEZZELTL, HEET 7Y bONRT =V IFZEDL SV, FEHIL 1979 £ In-
ternational Congress of Phonetic Sciences DFHAN T, HKDOEKRETH o727 =X - 771K
MWELGRREOLY) - T4 v ¥ —=37 b IZHTFEEZBXBEIZ, Professor Fischer-
Jorgensen & EIX| L 72 & 2 5. Professcher Fisser-Jorgenschen & 575 L T L F - 72 %2 45 C
DREEL TS, HHVWDIX, ZOHEICD Professcher Fisser-Jorgenschen #5313 A% D
TRy MRSV ERIUCIZRDT 72y MY —VIEAN G ol ) 2L THSL, M
WoHRIE 70 A F 2 (Fromkin, 1971) ZEDHMELTBY ., EFEOLBETHIET 7
Ly b ELOFEEE D LR ENL, bW foot D/NY — VY PIRWICTOT T I VT
S, by T VTHERERIGPHEEND v, FORICEE. TENIEOATNED,
INSEBE—T7 4= PNy 72252 L ~RIEHENL2DID L) HEVILEN
BHELDLDE, L) ORINOIEREDERTH 5,

3. BAICAIaZhHT« 7 - 770-FOEKA
FDt%, HRIIZE A2 CA DHERE, HAVIEE _SEORFRE TCELTLI LI
ho ZOTTU—FOHEZ, FEHEVHESHE (FHLCWALHEH 2y, BRod



533227 —2arETIIENTELLIIRETLHILIIH S, AL TUHITON X
I %y SCHFER E B IC 2T A HECIEEROBEICHIS LTI 2 =7 —2 3 Y
BERTERVEWIZEZHIZbEDWTWE, HESHEICLIE®KODH LI 27—
3 VIEBOFEBD CAOHBWNTH 5720, HETLHESHETOII 2= Fr—va VP E
MENd, EBICHESHEZ BRI ANLRA ¥ 5572 a VP TELBEEY o TRENT
b, FEHHELHAMZT TR, FREMTOS T SEREHIREHMARAEIND,
FFEHBIZOV TV RIE, IN50 T O AT NTCEETTHONLODHETH L L)
bIFTH5bo

ST, HEATHHRAIZ CA X DHEFEHE O LEESIEIND L) 12745, HATIX
TAYAPSLLEBINT, 1980 4145 1990 4 2 A ICHREY To LL OE AN T §
Fy ZOHIAVE2—FPERT L LW Y L CALL (Computer Assisted Language Learn-
ing) MEANBITL TV, LT AT, 19804FE IS LL H D W IE CALLEZETO
VIR DEAPH#EA TV o7z, CA Tid, HIEEEMIEIF -t T4 v 7 TRITNER S %
WEW) FERAH 5 72N, BISEERO U VDI G — T4 & T — T & E
ETFA#HMEIF AT 4 v 7 RTEBEICL LTI a2 =2 a v — UHRITHET
HLH720, BEEOWFEHRERL TR L b L )12 > TEe FEHH 1990 FHAH 5
2000 FEACICHEH LA —v >y T4 v 7 v — U HMEDLDN L EEBEFHE T4 B ICIZLUT
DL BBDNH -7,

Oxford University Press @ Mystery Tour
BBC #llf£® The Lost Secret

Cengage Learning @ Crossroads Café
Cambridge University Press @ Staying Ahead

ZFNETO AL 2 E LBV, CA ITERNREERHARIIEE L 2V, 2070, #H
DIFERRTEEZZZRIE RS2V, JITONABRETOREFHE LR, UWTok)
YD H 5B,

* Role Play

* Information Gap Activities
* Dialog Activities

* Talk Show Interview

* News Reporting

* Game

* Information Search
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PR TIERENT: CA N—ZADHEMIZIZZ D L) RIEEHE4TH B LToOv v M HE
ENTVDELDNE o7z Bl 21F Information Gap DIFENIZ DOV TIE, TF A FDERIC
MEEEAT) 2 AOFEBERII R 572 — FPHBESN, —HOH— NIl o s — FiZ
FEHANTVEERIE R . BVICHSPHS 2w LA HFICEQRL L V) HHINA L —X
IZTEBL LT RENTVIZY LIz, E2AD, 5 TIEFZDOL ) ey MV Lit# S
N72b 0N 5H00, HEOHAROIREMEFBRETIEIZ ) Vo iFHo e v MIZ
EAERBENTEBS Y, HEMTHEHY 22 I 227 1 TRIEH 2 Z%E L T LIFET
FEET LI LD RVE Loz, EBRDEHT 5 RFETIHEEO H = OHE B2 U3
SR A TV B FEDPDHE LA E VL5, HEFEBIAT720 00, Z 2 THREHED
TR CA DFEEERIT->TBY ., EBEILH CAN—ADEHEFNE 2 EY EITT D L9112
LB NKRER 72 V) MEZHN2ZE0 D 5o BEOTEOREEDTEF IV T
OPDLHE, TSI CAN—ADRERFELERT S 2 L 3HBEHEI L > TEHDET
H, KREGEAHEELZ->TVDEEVD,

4. AI2=2Hh5T14 7T - 7TO—FODR—RELBEZH
4.1. RETADIER

CA L, HICHFBFICELCHESECII 2 r—Yarviftbdbvnoiz, hoa
TV GEERRARRTH L L Bo TnE ADL Vs, EFAERVEHEZ N—RA1H-727
TU—FThb, CAON—AELLEZHOMEL LT HDIE, EHTHOHEBTH b,
CNEEETHETHLF— AT 1~ (Austin, 1962) 72 EH0D) L 912, SEREFEOHE
FEERRL 72D NDL T Tl L TS0 (KE, Bk, BihH, ke %
I 7-DDREEZLDLDTHLENVIEZ T THD, b, JIOFHEREFED T T4 A
(Grice, 1989) X AFEHORF IR ICER SNERPEEINL LB L VI L ZR LT,
72 & ZITHAFET,

A TRBEFTIZIE EYATIT IR W T 7
B [ZZOFERLxZVHDT]

EVIHIRFEIE—RT 2L, DEDERALOBEOEKRZITEZ R 5 L@l GbLREVE ) IZH
PNDe LALI)VolowdhidHBICHAETH S HIF T, B SADOMIGITHIZ [510 £
HA] EEI R TREZVEIREZ 52 50T, KR LTHSHZI ZoLOER TR
WEWH ZERRRLBICE>TVD, 2F ), B SADKEFIIEISLETHLEAN KD
FIBTOHR, A SADEMISHLTY 7 MIBAZLTWRE W) ZLIZRETHA ),
DFVHLZERTB SAFA SACHLTHINZHEEZIToTWEEER b, Kikllld
WO FEEDHELEL



ARETAINFRIEETH ), TR EW) T

« HY) 2 EHE THTIEREER 2 LEFH L L
AEIZRIR L TWD 2 E 2 MEIIZR D LENDHH &
o N 2 LBUIMIT MR Z X2 ) WEPH B &

Lo/l — VDb & TEBEOSFEITED, Z0X) BFETAOMEIE. 5 EERTHH
MAEIIa=lr—2a v afi) 2O RELR V- VEIRNICHNAT 200 TH 2, €L
T IOX) BRHE, HLVREFII A= — 2 a YIZB AR ADIN — VAN
BELEVINE, TI2=T =Y a VEBEHOEWAL W) 2 LI b,

CA DI % MH L 72 3CHkicid, S 5122 T A 4 X (Hymes, 1972) M) 74 (Hal-
liday, 1978) % EDFRT LI 2= =2 a VRRNEROZZ FVPBEHENEZ WS
Vi, F 3 A A F — D linguistic competence X° linguistic performance & Vo 72HFEDM Z 9 &
EoT. NA AKX (Hymes, 1972) 7% &id. AB2HESM % S FSFELRGH T, 20W5IC#H
BLIEFHZTo720, 7F AP EENLD T LI LAVTE LK) % communicative compe-
tence & AfFIF TV 5, BIZIX, BHELET

Do you have a pencil?

LT RN E. HHIE Yes/No ODRIEFMFESN TV L DI TREWI LIEIHHTS
Bo ZAIUTFEBIIIHFICH L THEEZEL TRLVWE W) IKEOERATH S, ZOWMET
KEOERTIDL ) X ERTELN, ZLTEOLEENVT [HH. ZONITEHEE
BLTHRLVWAZLZ:] LHETE AN, VbW 5 #Y]7% communicative competence % & D
ANTHLHEFEZ LI 72721, TTTD competence X, T3 A AF =D K9 HHNTER,
HHVILBETENRRITIE R, EROERRD 28T, AFolE, EREd4Ro728 0
Th 20, ETIE, BEFTHLHEFSTEH T competence X competency & V29 A
HEI LN EHOTBY, IS S EBEOERRRE). 2F D performance DR Tl
bNTWEEEZTLv,

B, BELRRAVNELT, ZORETHEOHEGmR. N1 A X (Hymes, 1972) H 5 \»
13N 74 (Halliday, 1978) % EDEZHIE, FEAEVHEFTHE, I3 2271 —
TO— ML FEHEHICOVWTORETH 5, WMOPEBIHEREHEDH 5 VIIEZSiE
BOH Y FIZOWTHENIHRE L TWzbF Tldawnewn) 2 &Il T & 72w,

42, AI1ZHT« 7 - 770-F#IRBATHRWE 12
WVODFIZHhHEOKBELEBE T CA TEEXTIL, &vo 22l AR
o TETWDLDEDN, ZNTIE CA BB OB Z FTIZE) LTEIL BWwWDES ) D
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HEVIIGEENSDEHZTEIND CADHTPENRTHWEDESL ) e 2D L EMFET
572012, CA ORFEN GGG E IR EINANEZ IR L TARIZV, 728 218 (B
CLT 7u¥ =7 b, 2016: 12) 121, UTO L) Rt Ao s,

1960 AEAIZIET 3 LA F —OERERESER SR FO LR E 2D METLRSHE
FUTHEROCHEFIIFER L0, =T 440 YV - 2V y N3z Lokt
FoTLFWFELL, EBI2. =T A4 F ) HN - XYy ROEHEE 72 D5t BOHHR
B, FEBICHEEL TA DL EHFFS T (F 21 Whitman & Jackson 1972) . ¥ A IE
MWL EIHWIESREOM AR Ko T —T 4 ) VAV - 2 v Fid, 1960 £ %P
WIEEB DD LIRS N R R) F L,

CITHERLEN TV I, FTEMEERSEF LB EROCHEFZIEBRL 20T
AL 3R LORBEEZ R 5720 T ETH LA, ZNZTTAL BFECIZE 5L vwEn
VMR TELDDTIERNTH Ao =a— by OITHETNOBEINIEAETL BEFKD
PEL ETHASNT WA, WHESE TR — b ONFEIYIH LY, ZLTEF
SFEFLBG2 LV FYMEL > CHHTE 2 HmIZOBRIEINTETCNL, L2LENR
TL=a— b VOETNVIEISEHTOFRBAL THION TS, HHWVIE, [F—T 14
AW AV R, 1960 FERBEFITEEZ B LD LITR LI RY T L] &H D
D, GRRURDBDEIEIRLEINLEL o720 THAH o FHXEOSIHERIZH EDOVWTH
EFEAE. H5VIRESEREVERINTZLDOMEDN RO THLE,E, ZbFbaf
WM L% b LICSHERE LT > COEKTH D L) DIIREFRNLEZ T TH D,
HEOBBIIBNTLED L) 2 BESHEORRNERLLLRER S L vor L) T LI
DWTHKR G T 5 B REE 52 T NEDOTH L1 0, L TEERR S OTIEZR
WIEFTH D, EHIT. EEARFECLT 70 o2 b (2016: 13) 12 X1,

MBS E T —T 4 ) HN - AV Fid, SiEECLEZEOHGRNS My 75y v
TIRIBEN/ZD DT, FEBFIZEFBENME LTI RPICIZIEZLASHERT TV 2o
72mBE T, 2F 0, T8 ERFTIHLOZEGRT, MPFHEEHEICE>TIwDh, &)
Ro2HBEEPEL L EHEE L T zbiF T,

V) FEMDPITONT B, [7T— 5 Z RSN LEDZEGR T, MAFEEIZE > TI WD,
EI)RSLEBPECLEZHEML Tzl LI XLFIEZ-L N ZDFE T CA DRRIEH
WO RTUERHLNETH S, CADL AL L) ENLTVWE, Fo3EFLY TNNAD
reading H/LDFEL D DEN TV L ETREFN LT — S ETIZHEDIESLH 0 —HB
D CA REBFEDVRIET 20D EoZE5, HEHNZTOEZ TR ELOTECRAL



TCAWLLDZHEATTVPHESINTELZOTIRLNIES ) o EERFCLT 70T 27 b
(2016) 12 & iF, N 74 (Halliday, 1978) @ Functional Grammar . CA D FEE 123
Ly F2F a8 2% -0, N FAIIKREWICERERZZ LIXEFH [Hig] OsETH
D, BEOREIIMENICHHAINEIRETHL LFRLIZEV I, EHI2 [N) T4 DH
AL CLT 25K 2 b DIZU720) EAF L. N TA BEROBEM &L, EROEZFERK
By INADOHTHEDNT] WHEH/LL (EHRFCLT 70v 227 b, 2016: 15). #i)7
I3, CAMEMEE S, AL HEREEDBEESEF ETHERLHEFEE Ny 7 R—-VIZLTwo 7z
O LR, N T A OFFEER /N A L XD communicative competence DIEZ F7. & 5121
BEATHEOHBRT FIZT LV, TN YoREE b LIz, RIEY [hy T¥o v ] TH
EFEDH 5 VB _SHEOHA ST ZREBL T o 2O TIERWIES ) H

5. A32Z2Hh747 - 77A-FICET 3/ 1 TIVHEEDIER

CA DFFILEF, H5VIEFAEERLM) IIH72-o T, BICEHEFRPHEERET. 5
WIEE R 7 EORBEFIROME TR <L FEBRIZ CAHEEDON— R & %o 1AV ERESH
ZObLDIHT A LHEEEZMFT L CADUEDIH L, LTFTIE, 74 F7 Vo
Teaching Language as Communication (Widdowson, 1978) & 7 4 )L & » X @ Notional Sylla-
buses (Wilkins, 1976) % & L 12, ZOMEE MG L THz,

51 1 K77 >® Teaching Language as Communication DARET

THZL YA NV Id CAICHET 2 EEEZ KT, TNLUMOIERE, H 535
ZEHOBRFIIOVTED L) 2TV, £ LTHRE CAVBEOHZIT LY LE
NCTD EHE L72OPDRUICR D EZAHTHL, 74 F7 Y > (Widdowson, 1978: ix) &
FMEOBH TEEREDOHWIZ OV TIRD L H IZEKHL T 5,

This book is an attempt to clarify certain issues that seem to me to arise from adopting a com-
municative approach to the teaching of language. Over recent years I (and a number of oth-
ers) have advocated such an approach in principle and have tried to put it into practice in the
preparation of teaching materials. In principle and practice, however, there always seemed to
be loose ends of one sort or another: inconsistencies, unexamined assumptions, unresolved

difficulties.

BARZZELETHLN, TOFLOFHSTIE AL R EIZE, CEY I NRIZE £0L
reading H/LDIRFEN 2 2 F7 SR $ 5 G 2 80H 5 2 WIZZ N O HE % HE T 2 L
RENT, TTICCANFHLDAITHD L VI MBTIHTE b 727ALICBWTIE AL 1Y
&5V R F T 2L OPBIRS NS, 728 21,
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A: What is on the table?
B: A book.

A: Where is the bag?

B: On the floor.

L) X BRI OWT, [EBICHEONO LICREH ), FLRICEESL0ICHE
DELFTRLEIE R LW THA) | L LTS (Widdowson, 1978: 5) L L7RDT5,
HLETHENOLEB & L COERRICHET 2B ITHONLBETIE, 20 XH %
AL 7B S MER VW E b L, L OFHEAZICD [HEEREE¥AT
WHLDRE] LW BRI HLIETENLTH L, 2B, TOXRDOBOEN (Widdowson,
1978: 7-8) Tl

...for example, the teacher in the early stages of an English course might hold up a pen, point

to it and say:

This is a pen.

Here we have a correct English sentence. It is an instance of correct usage. But is it also an
instance of appropriate use? It is true that the sentence makes reference to something in the
situation devised by the teacher... The pupils know what a pen is as an object. What they do
not know is what this object is called in English. The sentence which the teacher produces is
of the kind which would be appropriate if it were necessary to identify an object... So the

form of sentence which is needed if use is to be demonstrated is really something like:

The English word for this is ‘pen’.

EVIHRABDPRONL, ZZTHERFEFFSHEROWBEPITON TV L L) likidd 5
39 TH b, 9 iU, This is a pen. é’_\z\’)i%”’i’f* SRLZETTHESLSH, FHE
Wik, [HEFETIE. Shidpen LV ] L) BRIZHHEDLLIET TH S, bHEA A
The English word for this is ‘pen’. (ZIRP % & 2 BIRTIEHEIEZZ TIEWV 22, ZoOBILZD
DOV FH B EINLDIID e T2, T [ZOFEOERII~TH L] L) 2

YERNFEHATH Y, ZOERTIEIMBENRRE (. FB AV RHATH S LITE L
ENBEVTHL e HB. ZOFEED S SIZHIOEFT (Widdowson, 1978: 13-14) 1238\ T
3. [H2FEWEHANT AH72DD, ‘Hereis...” ‘It is used for... ing...” ‘Its use is to...” 72 & D
FHUL, CEPLY FNATIERIA OEFTCHRONL S | L) @mlad ). fiv T,



...But if we think in terms of use, then we would wish to arrange these items in such a way
as to make it clear that, in the particular kind of communication the course is concerned with
(though not necessarily in others), ‘This is...” ‘Here is...” “Here we have...” can be grouped

together as having the same value as use: they are all used to realize the act of identification.

LEEmOED, 22T, use BEBOTHEMHOZILTHY ., FiEEAL 2F 1 usage &I
MOBRTHEDLNLTNEH, EROSFEFHOHEM TIE. »52FEYWEEATLIIH2-T
3. EREO L) EHITITRS L EHS I, FAROffifELZ b DD TH L L FE LD TH
RABRELEV)EZEZFIRBEINT VS, LeLad 5, Z0OL) ICEHEEHOHERE

T SN BOLHFERE —FRICFH L LT IO L NIVOFEFEFIZ L o TLHEE
VETELTH A9,

B, HE (Widdowson, 1978: 18-19) Tid. LLTD X ) Ltk 5,

A knowledge of use must of necessity include a knowledge of usage but the reverse is not the
case: it is possible for someone to have learned a large number of sentence patterns and a
large number of words which can fit into them without knowing how they are actually put to

communicative use.

Z 2TV usage I FFFHEIEAD 2V IIEERXOZ L THLOT, T2 ToOFEmIL [BAKW
B EEHOMBIIZL T EHEEROMBAE EN 2T IUE R 5 2 wAs, #IFETIE 2R
LWV T DB, RIZLTEITHA ) e STFSELEELZ S OEIHBA L SIHMA.
H B\ i%& ECXYUO N HBIZHEBIZE Y AINDEDOTH L0 0, SEEATDLLL %
W FREIE L CHR D R 2R S, RIEWICZOSORIHE 2o CHFH SNz L9 12
%zf%\%w %@ﬁﬁ#m(Aﬂéﬂttwo%ﬁi&wﬂf%é F7o0 [3CEEEE
RHUFREZ I SAFAREL T, ENLAERICEDL)ICaIa=Fr—Ta yilfibh
BDOPEFRGWITRREDNH S| L) EmbEMTH L, EEOXFHIIHIST L7200
use DEENIE, BEETZDO L) P TED L) B L T B Dr xRy, 22»
CHHLBREHATTEDIETTHD, TNHDHEMIIOVT, é%ﬁﬁﬁbtﬁwm&%“%
DEIHLEREINTBLT, bEAAFIENIUE T Y AEREINT W2\, [AIBRZ 2
51

The teaching of use, however, does seem to guarantee the learning of usage since the latter is

represented as a necessary part of the former. This being so it would seem to be sensible to

design language teaching course with reference to use.
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L < (Widdowson, 1978: 19)c £ 25D, L LAZNIEZHETH > T, use. 2F WV EEOE
PR A AT 2 HE 1L usage. 2 F ) SHEAOFERKE T OHRTE R VDOTH S,
PMHIZEIAI AT A4 TIFBLTCETLFHEE LW, 2L THEIT L VERENRKEIE
AHENL, 2F), whbWwa [W—ik] &, H2VIEBO TIRL NVOE Y VHHED
LETL20THD, ABEOERTESICIOEOERLIZLTONTVS, 728 213,

... traditionally the focus of attention has been on the linguistic skills and that it has com-
monly been supposed that once these are acquired in reasonable measure the communicative
abilities will follow as a more or less automatic consequence. What evidence we have, how-
ever, suggests that this is not the case: the acquisition of linguistic skills does not seem to
guarantee the consequent acquisition of communicative abilities in a language. (Widdowson,

1978: 67)

L) ERIR 12 B VT, What evidence we have & H AT D IZE TV A LT EHI VI DT
HHI Mo Flo. EHIZTONEICHE,

On the contrary, it would seem to be the case that an overemphasis on drills and exercises for
the production and reception of sentences tends to inhibit the development of communicative

abilities.

CHERDERT A, I TEREEN L F) VB MEY BEICT) L3I a s —
a v oNS EFET D, LeLAYL, BFEOE=F ) VIR TELLHIIE
L) TETELLS, Il 2=y —2aFEFELZL [HiFohns] Lwv) FRox
EFVAZEZIZHDEDESL ) T2, CA TIREZIT2IE, L¥@EWAEIIa=r—3
SVRHPBRESNEE VW) ZET Y ADH LDTEH S D

5.2. 77 1JL% > XD Notional Syllabuses DI&5T

CA VM BRI N — A L 2 B FEE L ) —2H ) TNIHT 1 )V F > XD Notional
Syllabuses (Wilkins, 1976) T 5%, #dZ b ITNA L) b DIFBIERELR ETHEbLNT
WHBREEO L )12, HARBICBOWTHIENARERNHOZ & Th b, BERHE VD
DoIIE, FTOREERBRT HFBHITHED X ) IZEFHI SN DD & v IRAR 2 BE A
S A7 S5, HLBEBEZERT 2 L VI BALFAMKT, RO =y b 25k
BETEDL)BIEF Ty T Y EBINTHNE V) TEXEZDLGEIZH T NNAOH
EVVEE R D, CAICBWTIRIERITONTWAZ L) I1Z, 2L LTXEERICL->T, w»
DIEGDP LWL HEITLAEST 52O TE%R ., SHOEESLII 2 =Fr—2a Y OEKEY)



DL THEDPEIN S NDERETHD V) UEr b b, 2F 0D, WEY I NATIEERL
BT INADDVIIEEEY TR, HETU T T AP I NRITUI RS v
WAV EEDLDTH L, COZEXZHTORKRELRDLON, 207 4 VF v XOFEE, No-
tional Syllabuses TH 5, LLNIZ, ZOFEICFERB S NANELFIHLDD, TOFEZHIC
DWTHRE 2 MR 72\

9. TANFURE, BT INAERATRNELOFRETI IH/co T, LEY T
N2AZLDTO L) L, BF T3 (Wilkins, 1976: 7-8) o

In recent years a number of arguments of varying degrees of importance and validity have
been put forward for questioning the adequacy of a grammatical syllabus. It is not generally
denied that what is learned through a grammatical syllabus is of value to the learner. It is
rather suggested that this is not the necessary or the most effective way of designing language
courses and that, in any case, learning is not complete when the content of a grammatical syl-

labus has been mastered.

TR, WEYINAPEBEI AT VBV THLELZLD, HBHWVIEL - & HEE
BaRLDOTERVERLELLNTVE DT THLA, FOIETVAFEZILHLD?EA)
% a number of arguments & H 5 X )2, WEDDH L VIFFDORFETOLEY T /NAKT
HHLHTIES ZOMMWTH B L TIUL, EDL) B T—F7 L 2NV D HRPH - 720D
2B Ire Tl LEY IR L BHEBNENYAY — SN THEHRETEEL TV W
ERLOHNTVEA, N TIEMITHEE S TN A ML L 7- 82N % 28 IS/ ERE
HVIIECSHEEBEREII L DA 0 k. FE (Wilkins, 1976: 8) Tlid,

One danger in basing a course on a systematic presentation of the elements of linguistic struc-
ture is that forms will tend to be taught because they are there, rather than for the value which
they will have for the learner. Sometimes irregular verbs are introduced for the sake of com-

pleteness even where they are likely to be of little use to the learner.

EHDBEINC, WEYINATREEBEDZRIIFETEIZE > TOERNZMETIE %
(L HIZZZIZH 200 (DFDIEBELLEVDET) b TnbEdh b, F72LT
ZFD XD RS THE )T CRES NI HM 5 EEBRICGAET D259 0 720 ZDTEIC
EARHBBF OB FBEIZ L > TIT &L A LFAMIED R EZ) THEDIZL b5
TEAINDED L, CNRESHEHEICEDLLIZ L L TEIBO TERLRFETH L, 2%
SAMHENF - 20 Z OFFEOBELIAR V2, RWELZ L0 ETH) ., EBOII 2
= a B THHHAEENEVLDELS TH b, TN % be B £ go.
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come, fly, fall 22 EMEBIZVE IR VDOTH S,
BEAY FNADEMEIZOWT, w4 LF X (Wilkins, 1976: 19) 1ZKD X H 125K LT
Wb,

The advantage of the notional syllabus is that it takes communicative facts of language into
account from the beginning without losing sight of grammatical and situational factors. It is
potentially superior to the grammatical syllabus because it will produce a communicative com-
petence and because its evident concern with use of language will sustain the motivation of
the learners. It is superior to (52 % EJ 1E : Jil 3 T I3 the) the situational syllabus because it
can ensure that the most important grammatical forms are included and because it can cover

all kinds of language functions, not only these that typically occur in certain situations.

& AR B, R ERZ R SI) Adk, WRESEAT v 7 LT L9 %tk
BV TNAIRBINERITRE LR DIEA ) e 7 L TG Y TN AT X DR S N5 01
BYINAD E ORI RBIIFBEOE—T A RN—2 3 VMR LT A 2 LATE
DAY D Flow KUY INRALEDORE A LoD, &y I7/1NAddH 5w 2 HEE LT
BREDHOWAHMBOSHERELE VAL EDTRTHLEY A VF L XZHLLDED
LIRZEETRETH S ) Ho Fratiel VW IE, 72 ZIEFELIBT Y4 I 7% turn O
WHF, EZTHEIET 220, AEZRTHEZ ) AN, K aRT 7200 T L —A%
EDEIICFLTEITANSED, EIVIAE—FLARNNVOYHEERZEBATRESETS
NED, EY R EEEER NI BRENERIIE ) TREP R EEETREERIZIEICD
7250 TNHEDOERL EER D TR TEDTY INAEFERT 5 2 EWERICTRZD
5 e BENEZRET DI h7zoTE, 722 1E

The process of deciding what to teach is based on consideration of what the learners should
most usefully be able to communicate in the foreign language. When this is established, we
can decide what are the most appropriate forms for each type of communication. The labelling
for the learning units is now primarily semantic ... In short, the linguistic content is planned

according to the semantic demands of the learner. (Wilkins, 1976: 19)

EdhbEHI, FHE L CGRERMMZBE P OMALTOHN, TORIZIIa=Fr—2ar
WAESHOLWIERE R EPREDL L), 2F ) WERRNEFEZ OB =— X1
bETEREINL LD Do 7272, ZOHEIHENT L LERADPABE Lo THLT XS,
HHLVITFHTELT—AbH LI T TH D, FEHBITFHEMMAZHE TR SN/ D TN
ATHY, WEIZOWTHADEE LS ZAETE L7259 D B bR S



LT INATHIUEZIUITEETH 05, AT INATIIEE L2 2 2 F THOR L
T2E Vo2 AFEBHIICELZ LIRS TIlE v, SHICHEL T, w4 VF o XIHEY S
INANZ BT AEERN T 70 —F 2R+ 5, 728213

.. a notional syllabus seems to lend itself particularly well to a cyclic rather than a linear ap-
proach. By this I mean that, given as an objective the capacity to express a number of con-
cepts and functions, a course is designed to expand progressively the learner’s semantic reper-
toire ... Where in the case of a grammatical syllabus ordering is a matter of the linear progres-
sion of elements to be taught from the beginning to the end of a course, in a notional syllabus
the ordering is a matter of the relationship between the different cycles, there being possibly

less attention paid to ordering within each phase of the cycle. (Wilkins, 1976: 59)

&wotiﬁzééibz W INATIIEIREBIZ) =7 XA SN0 TR,
TEBRIICET ENDDIZHE L TWB EV I, RV INATIR L ZIZGDOHENE ) =T
WCHIREH DY SN D05, Wes I NA TGS A 7 VR o¥dzEE CUEER) DR
Fldb i) EEHINZVWE VS, 2F ), TIAFIZ) =T ARBTESZ2DTIER L,
R A 7 VHTOBRELEDZBILICREEV), LELAENDL, RIIH I TIELF
BHIISCGEHEE S ) THLH05, AN - RN AEHEICOWTH EOREFEALZ»D
MV, T, FNEFNICBWTCEZETHSDPRE L2002 HET 52 & O HEET
Hbo THLZLIFEHFICLTD can-do HHTRRTAHLHVOZ L LATET, FZH
BOFEND L THEEZRDTE R WES I H

e, »5WVIEFEHmNER L SOEEROBEIZOWT, 74 VF v XZKANORDOE
%%%btw:&%ﬁié%ﬁ%wmaof%tfmé(Wﬂm1W6amUo_®%
TliE, ZOEHNEZEAARBBE L TI6HBEORBIITREINT WS, £ DEUTICH
FCThb,

*0K? (HFOROEFEKAIRL )

* Can I use your telephone?

* Please let me use your telephone?

* If it’s all right with you, I’ll use your telephone?

* Would you mind awfully if I used your telephone?

* | should be most grateful if you would permit me to use your telephone.

(EBRIZIZ 16 FEHORIDITREIN TV B)

MApOFFT 2RO L) BMEOEIRBMTRERZITINLELEAL L, Z0LHIEHE
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FHAHLBEEF LD TEESIELEVI ZEIEIARTETHL I LIFHIZTOIDIL, 2N
IZOWTEIRIET DRIV TIE, 94 VX AHGAE LT L83, DTok
/L ADATH -7 (Wilkins, 1976: 61) 6

The very scale of variation in the forms through which permission can be sought demonstrates
how impossible it would be to bring all the relevant language within a single language teach-
ing unit labelled seeking permission. The learning of the forms listed above would have to be

distributed over a considerable period of time.

DFNIEF, INSTRTE | HMOFETHZLOIIARTRTH L9 06, HEHHOL T SF
LG CTAMERTHRZ LI LI LBRLIIETFoTnDE, INEIHLERTEELH
CFEE VD, FEHGNRER D CFEEAOBER DHLARICB W THIM S THL
5ETRIITHODOD, TNLTHESNTNET EO L) ITHEICRE BV TRET %
DIPEVHIEREDL F o7 R BV,

53. BEIA RTVRTA VXL IWHENEHE S1-DP

Pk, @LTE2LHIC CADMIRE 422 2 DOEELZHFE LR\ 2 DDA 2
BRI S 222 %0 1 21F CA LIRTOEIRE, 2 ) 0EEY F/3A12 8 &9 < reading H!
LDOBIRE. H5WVIE AL 12X 2HAZEEMET 2 12H72-> T MEIES 2 RWAR L 72
LhWEW) T ETHD, MR T— 712 D RIUTE TRYS 2wy, 2nlst
O EIRED A L T 2 DHARFHADZER LD FLR LS L W) BT 2R, £
bZHVBERETOLDIHER D o728 ) i RA72 5% \ve E 512, 2D HOME
ELTIE CADPZNUHOBEIZEL D DENLTVL L) RMA RSN nE V) 2 LT
HBHo 1 OHOMEEEBET B0, HLTER LS BVTZOMI B TEEZIT) V)Y
A TWHEREDTH 2 L IHRRIETIAHICH Y, 2L TENE2ECHIRIRAT
NBEVHIBIE S LIZH LW HESRESIND L) OPHEWRERTH L L Bbh s
M INBEFRETIE, N5V TIIIH L THERNP L WE T CA DHE# S L UE& Y
FIINADEEEDFAPN TN D,

FNTIE, EILTIA POV rRTAVF YR, HDHVIIES 03 L7z eI ERE#
B HEVIIESHEEHNI AT CINBEETICRELEEN 22 L) Ik o720T
HHIDo BEXAONLEME L TE, TNHDAAD, F—1 v /GRS TONEREHRE K
WURICELEME LI LILHE2DOTEAEVALEEZONL, TLTIOIERD,
CARMEY INADEZTI MR E L2 L) Il ko720 TRV LEEDNL, 728 2
I{¥. CEFR (Common European Framework of Reference for Languages: Learning, Teaching, As-

sessment) DYV RIZOWVWTHE T A NF UV APKRELEG LTV ERTOLNTWE, TD



CEFR O3 & %2 572013, 1977 FIZF A VDIV — T4 C AN—T = ¥ Tifrbhizd v
RUTLIBF LT ANF LV AOFHETH 72 0v)e TOBRILRLLEADM->TNDS 6
B D CEFR OBEER T A VF U AL DEZ FIZb L OnTHROLNTnolzt ), ¥
TEMORALNEDPSHBTIUE, BLOT A ROV R4 vF VAP —NOMEETH
D\ ERR EU % EOBEFBORLE L EIZHEG- L Tw i, ShEEETIRsnE R
T RICEET 2 b0 L3> TH A ),

6. i HATONEENE - E_SEHEMEYIZRI LLHEEED T

WEZIRY B> THD &, HEREREWMIED 5\ I3HE SR EMIE0E Tk 1980 £ 2
AHINEINT = VAT H E DV ERI DD ) DOH o 72, 7272, Wl SiEECITE
FIROHFEOTRICE D R, AL I EOKHBE R WIEIIE 4 1SR s b L) 12k
5720 DF D AL BIERIEN LW ) TS LEMIZ R > TERBRTH o7z, 72721,
TR SOED B DS H o 72 L 13V 2, F 3 5 A F— 7 EERA R RO i 2%
PRI DEEL <. ZNSOMFIRE L0 o7z, T2, TOHBENEERERHE _SiE
BIZEDI)IZEDPThE VI EmDIZE AT 2d o7z 7272, 1980 SERITITLHEF
FEEDHE B ORD B, AT —Y » (Slobin, 1979) 7 & OWFFEILKEHE 72 $HE CHLEIRE
F - ESHEHEEROBICIIHEN, FLT, ZORICEFERTIEIZIIv 2 v OFE
7V (Krashen (1981) 7 &) PSS ER L. 1 ¥ 7y MG EFFREFETH I L
12750 B9 TH R, INSOETIVROMRBRIEEICHKROMEZ - HI2L ) b 7256
SN DTH Do BT D 1980 FHUS, EHOH L HH THAH O HAABEE A, T —
0y SFERA CONEREREBORIZB T 2582 B0 ICUF L &9 & LTwiz, BRI
&, Threshold Level English in a European Unit/Credit System for Modern Language Learning by
Adults (Van Ek & Alexander, 1980) X% DiFH & 2 2% &, 3 — 0 v SFFES ORI
FEHHFEHAOBEOBN Z VI TEZRE LTI AL NEDTH b, FHIZHRDBEZ )
THEN, NEFEEE. »5VIEE_SHEEEOMARR LML CAZ L, BNOELS
HMZDObOOHFNPLHEBL TELZEZHREBEWMELR L) bDIFIFLAERL, 13
A EDHIN T OIFFER DM TdD o720 2 L TEN LWL OTIZER R E TV % SR
WY AN, E5I22D LD BRIFRBERETF VIS L 729 2 THAIISHN R BIZER
PIRIBEN, BEEENDL L W) 2 ENEDoT2,

F7o. TUTHEOHRTLRICHARIZEBOCRINERERE . &5 WIETEHERE O
ENE L, SHICHADEEETIRA  EFFEHEPITON TN 5720, i OFEL IV ERE
HH - B SEHREOMELEPIRBTLETVRAY Y e, ZOHROEEEEROIZE
WTH L, BEET 2 2 EWREL o T D, DFE ), & 5 EKTHARDEERE Y 1L
WOWMERRD HIRGEE - HLDRIET 2 ETIVRT 70U —F 2 HGEET 5. WOIEHGEE LH 7% -
TWwbEdbwzb, LLLEDSH, 20X 2R OBERLINEEHEH 5 VIdEZ
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SHRHBEOWMREBEIIRET 2E 2 /72 HROFE ST OMAE /2L P EHINFEHLTLED
CEIEPELL, SO ETOEFRBAEFTOD ) HIZbREapBr 525, BIRT
X WS ONERERTE - HETSHEEAEMRO ML Y FIZESIIES D LT 5 HEROWRED
PTHBNES N2 b OHD, P EOHUFBRICHEE T 525 &) atllAa»TE H
BoTLEoTVE LI THLE, D/, REFZOHRRLEIZA YV v FRT7 70— FI12D
WTOL 77 LY RAE %RV DD, RO HFFE O AR IREEE CURF 4,
2016) OHZEIF, HEOREHFEOLIIZOVWTIRCA ZHELLZLDER>TWVS, b
EEDFEETEEICL DT LV FEAIZH Y. SO L EDTHROEEHEBRS ICK
BEAEDZH LD, o, BETHEHEOHRRII 22— a V2L BB TF
BECHEFORFELTOEDL I ENL VA, BARLII2=r—vay2HEMULT LT, #
W2 BOTARERLZDIEL L VWII 2=y =33 ] IlhoTLE) L) BOEES
PoDFELBH D,

EZAT, ALIZBWTINY — 2 - 7975714 A EOEBRNRIFEEIRIN TV
A, CA TIREMMNLIBETEAVRIBEEN TV ARV, ZOLROREOHE L &) T5DhI2
OWTIRBSOEEREIIWICHAMECLZ LR D, ZLT. 2O X)) RIRIZBWT
CAZN—AZLIZH LWIEEZA Y A VDPRIBENDL L) o TETWDH, F AT N—2
@ & & (Task Based Language Teaching: TBLT) % CLIL (Content and Language Integrated
Learning) 2 EVENIH2%. LAPLEHL, INOHLWIEERY Vi, & 5ICHFE
HEBLRAE D725 LD TV b,

Vb, CA DFEIEREZH N4 R v et VE D AOBEELREFEZRFT L, 20
DD CA FFIM ORI & 72 RN R T VT Y ARHIMAZ LT & 2386 L. it
12 CA WD ANG Z L2V HNZHROERUERALORELICOWVWTHEFE R L72. CA
|ZB93# L C CEFR O HATOH ) fx, FrLWEZEAS AV Th A TBLT ® CLIL, €L T
Focus on Form. FEEDOREWDETIED 720 D feedback D H V) X T 5 Fi7-7%% 2 Hz
EVEREERLUATNE R S R VHENL WA, INSHICOWTIESE T HoEEICK
O THE Z MR T2 E- S,
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